technologies, the educational technologies that were available in their settings and how they were used, and how their uses aligned with the practitioners' pedagogical beliefs. The second article in this issue is concerned with science education in early childhood: Sofie Areljung also used interviews to ask practitioners in Sweden 'Why do teachers adopt or resist a pedagogical idea for teaching science in preschool?' In another article from Sweden about science education, Robin Samuelsson focuses on 'Multimodal interaction for science learning in preschool: conceptual development with external tools across a science project'. This third article in the issue reports on ways a science project was tracked to reveal teachers' and children's oral and physical interactions that supported the children's development of conceptual knowledge. The next article in this issue is from Argentina; Melina Furman, Mariana Luzuriaga, Inés Taylor, Diana Jarvis, Enzo Dominguez Prost and María Eugenia Podestá report on a study that investigated 'The use of questions in early years science'. By using observations and interviews, the researchers identified differences in the types of questions teachers asked of children aged 4-5 years who were learning about science in two settings that were socio-economically diverse.
In their article 'Developing elementary school children's water conversation action competence: a case study in China', Ying Zhan, Rongyi He and Winnie Wing Mui So report on a mixed methods study for which 'drawing and telling' and survey methods were adopted to reveal children's learning during a water conservation education programme. The final two papers in this issue are concerned with mathematics in early years education. In another article from Sweden -'Collective but not joint: Exploring collective and individual perspectives on preschool mathematics within a professional development programme' -Hanna Palmer compares teachers' views about their goals for mathematics teaching in a preschool at different points during a professional development programme. The final article of this issue focuses on 'Using mathematics games in preschool settings to support the development of children's numeracy skills'. Caroline Cohrssen and Frank Niklas report on a study for which a pre-post intervention design was used to explore the impact on children's learning outcomes of attending a preschool setting in Australia which used a programme of play-based games underpinned by mathematical concepts.
The articles in this issue are a powerful indication that STEM learning is a prominent and valued feature of twenty-first century early years education across the World and I am pleased to commend them to you.
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